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Starting Smart and Strong (S3I), a strategy of the David and Lucile Packard Foundation, strives to ensure that all 

children grow up healthy and ready for kindergarten by improving the quality of adult-child interactions across all 

settings where young children learn and grow. Oakland Starting Smart and Strong (OSSS) is a local collaborative that 

brings together community groups, early childhood educators, city and school district leaders, and people throughout 

the city to create a strong foundation for young children. 

As part of OSSS, Oakland Unified School District (OUSD) partnered with New Teacher Center (NTC) in 2015 to provide 

educators with site-based differential coaching on best practices to support early childhood development. NTC 

describes instructional coaching as an approach where the coach and teacher collaborate in a non-evaluative, 

strengths-based and confidential relationship aimed at increasing student learning in equitable classrooms. This 

typically includes weekly 1-on-1 meetings engaging in cycles of pre-observation, observation, and post-observation. In 

some cases, teachers receive monthly check-ins and attend group professional learning communities.  

Six NTC coaches worked with the OUSD early learning teachers for over three years, starting in year 1 with a pilot that 

involved 80 percent of the early education sites. By year 2, all 28 sites and 119 educators received coaching. In year 3, 

OUSD and NTC switched to an opt-in model across all sites, coaching those teachers who wished to participate.  
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Engage R+D designed a retrospective evaluation study to answer the following key questions: 

• Can coaching be associated with positive outcomes in the early education setting for teachers? For students? 

For the overall quality of the early education setting? 

• What can be learned about the dosage of coaching and its impact on teaching practice and child progress? 

To answer these questions, Engage R+D secured data sharing agreements with OUSD and NTC to gather data that they 

had collected over the previous three years. OUSD provided data from standard assessments that describe classroom 

quality (QRIS), teaching quality (CLASS), and child development (DRDP), while NTC provided data on how and how much 

coaching was delivered in the classrooms to teachers.   
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Key Findings 
 

 

In order to better understand how coaching affected key outcome areas, the retrospective study compared scores of 

children, teachers and classrooms where teachers consistently received coaching to those where teachers were not 

coached in year one, and also received less coaching in years 2 and 3.  

Children whose teachers received coaching for all three years performed the best across DRDP measures. In 

comparing the child outcomes where teachers received three years of coaching to child outcomes for teachers who 

received less than three years, there appears to be a significant impact across all key outcome areas: approaches to 

learning and self-regulation; social and emotional development; language and literacy; and cognition. While children in 

classrooms where teachers were participating in their third year of coaching began the year with lower scores than the 

other group, they made greater gains and ultimately had significantly higher DRDP scores in each domain at the end of 

the school year.  

Classrooms where teachers received coaching for all three years performed better in two of the three CLASS 

domains. As with child outcomes, teachers who received more coaching had higher classroom teacher-child interaction 

outcomes after three years. Their instructional support score (2.88) approached and, in the case of emotional support 

(6.22), exceeded the national average (2.9 and 6.1, respectively).  

QRIS ratings showed similar quality improvement for sites where teachers received three years of coaching. Sites 

received QRIS assessments in year 1 of the study, with a re-assessment in year 3. In year 1, sites where teachers 

received coaching scored lower (3.5) than sites that did not (3.7). By year three, both groups showed improved scores, 

with all sites in Oakland scoring a four or five QRIS rating. Sites with teachers who received three years of coaching, 

however, made the most progress, surpassing the group with less coaching to receive the highest mean score (4.4). 

This reinforces the previous findings that three years of coaching appears to make a difference in quality outcomes.  

Dosage of coaching was an important factor, as the findings suggest that more coaching over time (3 years) makes 

a significant difference in key outcome areas. As described above, it was not until year 3 that significant change was 

observed with child outcomes in classrooms where teachers received coaching, as well as change in teaching and 

classroom quality. Teachers who received three years of coaching on average received 23 contacts with a coach, 128 

minutes per month of coaching, and 19 hours of total coaching over approximately 9 months. 
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Limitations to note: This is a retrospective study, meaning we examined data that were collected up to three years prior to the start of the study. The 

coaching was not designed as a study from the start, meaning there was not the opportunity to collect primary data, do intentional sampling, or 

establish a control group prior to the start of coaching. Therefore, the study is not intended to determine causation. However, because the data 

includes standard early learning measures (i.e., DRDP, CLASS, QRIS), some of these limitations were overcome since data were consistently and 

uniformly collected across the three years, includes multiple measures, and provides a large sample size that is representative of OUSD. 


